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Knox County Schools Mission Statement:  We the people of Knox County will inspire students to
be life-long learners and ethical contributing citizens.

From the Editor (Fran Mitchell)

 The changes that are occurring in special
education are often confusing and frustrating for
general education and special education teachers
alike.  When considering a learning disability, the
evaluation process includes a period of time when
the student is placed on specific interventions in
the general education class. These research based
interventions are designed to improve student
skills in reading or math before the student is
referred for special education.  This is a positive
process for students because they receive help and
quality instruction while remaining in the
classroom.  The student’s rate of improvement
while on the intervention becomes part of the
evaluation process.  If the student does not make
progress, this may indicate the presence of a
learning disability.  The intervention must be
applied on a consistent basis and over a period of
weeks.  The student’s progress is monitored on a
regular basis.  The rate of progress the student
makes may indicate the presence (or absence) of a
learning disability.

Special education teachers will be working closely
with their general education peers to support
instruction as students are identified for special
education.  The primary goal is to serve the
students in the least restrictive environment.  The
focus is on providing instruction in the area(s) of

disability only.  Other instruction is provided in
the general education setting with modifications
and accommodations.

INCREASING STUDENT
MOTIVATION

Vicky Dennison, Behavior Liaison
Knox County Schools

The home environment of a child is critical to the
initial development of his or her attitude toward
learning.  When parents nurture a child’s natural
curiosity about the world by encouraging
questions and exploration, they are giving the
message that learning is a positive experience,
both fun and satisfying. Once that child begins
school, he or she will then begin to form beliefs
regarding their school successes and/or failures.
The reasoning of a child as to why he or she
succeeds (effort, ability, luck) or fails (lack of
ability, lack of effort) then has important
implications for how that student will do as he or
she proceeds through their school experience.

But what about the student who appears
unmotivated by school?  How can parents help
this child become engaged in the learning
process?  The only way to get anyone to do
anything is by making them want to do it.  One
student may be intrinsically motivated, doing an
activity for its own sake, for the pleasure it
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provides, or the feeling of accomplishment it
evokes.  This student does not need us to intervene
in order for them to want to learn.  However,
another student, who is extrinsically motivated,
performs in order to obtain a reward or avoid
some punishment external to the activity itself.
Clearly, these students are less likely to succeed.
Intrinsically motivated students are more
successful in school and that is our goal for all
students.

To provide maximum support, parents should be
clear about what kinds of involvement are helpful
to students.  Studies have shown that parents who
offer rewards for grades, or punish students for
poor performance, may in fact decrease a
student’s motivation to do well. Fear of
punishment, worry about parent expectations, and
anxiety over grades not only cause stress for
students, but can also detract from their intrinsic
motivation and interest in learning. This is not to
say parents should not be invested in how their
children are doing in school. Rather, it suggests
there are more productive ways for them to be
involved in a student’s progress.

While there is no single magical formula for
motivating students, parents can positively
influence student motivation through a variety of
methods.

Create a place at home that is conducive to
studying. Good study environments are well-lit
and quiet.  Create a positive environment and be
available for help.

Establish routines at home.  Set aside a specific
time for homework each day.  Family routines are
linked to higher achievement.

Give frequent, early, positive feedback that
supports students' beliefs that they can do well.
Both positive and negative comments influence
motivation, but research consistently indicates that
students are more affected by positive feedback
and success. Praise builds students' self-
confidence, competence, and self-esteem.
Recognize sincere efforts even if the product is
less than stellar.  Praise effort.

Make an effort to communicate regularly with
teachers. Be involved in the classroom.
Volunteer to help when possible.  Partnering with
the school is invaluable.  Show your interest.

Make real-world connections. Help students see
how skills that they are learning can be applied to
the real world.

Become a lifelong learner. Model the attitude
that education is valuable.  Love your job as a
parent.

Students' beliefs about their ability to learn are
shaped by messages and experiences at home, at
school, and in the larger society. Low expectations
can be subtly communicated by parents and
teachers. Conversely, high but achievable
expectations convey the message that all students
are capable of achieving.  It is the shared
responsibility of the home and the school to
stimulate a student’s motivation.

The Changing Role of the School
Psychologist

Lisa Bilton

The traditional role of the school psychologist is
changing.  The image of the school psychologist
carrying around an IQ test kit and searching for
significant discrepancies between cognitive aptitude
and academic achievement is one that is rapidly fading
away.  In light of the new federal push to incorporate
student growth in response to scientific, research-based
interventions into the definition of learning
disabilit ies, school psychologists have become
immersed in Curriculum Based Measurement (CBM),
progress monitoring, student rate of improvement, and
specific interventions that are conducted prior to
referral for evaluation for students suspected of having
a learning disability.  All school psychologists
participate in benchmark testing with CBM three times
a year in 48 of the elementary schools.  Beginning this
school year, the CBM benchmark process is being
piloted at the middle school level to provide this vital
achievement information for those grades as well.
School psychologists play a prominent role in this
process by coordinating, organizing, conducting, and
scoring the benchmark assessments at the middle
school level.  In addition, the changing role of the
school psychologist is allowing the psychologists to
work in conjunction with Intervention Mentors and
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general education teachers in monitoring student
response to intervention through weekly administration
of CBM probes to at-risk students in RTI and
Intervention Schools.   Instead of waiting for children
to be referred for evaluation for special education
services before interacting with students, our school
psychologists are playing a very proactive role in
assisting schools in evaluating student growth prior to
referral.  While the need for formal IQ and
achievement testing still exists for other areas of
disability besides LD, the school psychologist’s role is
expanding to allow for more direct involvement with
students and support for general education staff prior
to referral than ever before.

The Changing Role of the Speech
Language Specialist

By Summer Tucker

Over the past few years, the role of the Speech
Language Specialist in the public school system has
begun to change in some new and exciting ways.
While we traditionally pulled students out of the
classroom to provide services, we are beginning to
provide direction and consultation of services within
the classroom setting more and more.  For our
students, this has some very positive effects.

For example, some students, with moderate to severe
communication delays, can receive their
speech/language services in the general education
classroom during the day.  Our role with these children
might be to work with the general education teacher
and other staff members to provide education, training,
and suggestions for accommodations within the
classroom. This will help the students to benefit more
from the regular program.  These interventions might
include providing suggestions for ways to encourage
the child to begin conversations with other children
and encourage friendships, providing pictures and
visual supports to help the student understand
directions and classroom routines, helping to modify
materials so that they “make sense” for the students
whose language skills are still developing, and helping
the teacher and staff to give directions and provide
instruction that the student can most benefit from.  By
modeling these skills in the classroom and providing
training and support, we are able to give teachers the
tools to meet a student’s needs in the classroom setting
and in essence provide “speech and language” therapy
services all throughout the day.  This offers our
students an enormous benefit!

My Role as a Speech/Language
Specialist
By Leah Haas

Every week, I visit each kindergarten classroom to do
a 15 minute “Sound Production Lesson” in which I
discuss the letter (sound) of the week. Lessons include
an explanation of pronunciation and placement of
articulators, as well as, auditory bombardment stories.
We discuss voicing, sound awareness, sound
discrimination, and phonological awareness skills. We
learn to rhyme, segment sounds and syllables, blend
sounds and syllables, and manipulate sounds and
syllables. The goal of these lessons is to provide extra
support to the teacher’s lessons and identify,
as early as possible, any child that is having difficulty.
Teachers have been very pleased with the results of
these lessons. The children look forward to the “Name
Game” in which they learn to rhyme with their own
names. [Example: Miss Leah is Miss Tia when
working on the “t” sound.]

IEPÕs Have a New Look
By Cheryl Hill

As your child’s annual IEP has come due this school
year, you may have noticed some changes.  Knox
County Schools is now using a web-based program
called EasyIEP.  EasyIEP is part of the Statewide
Student Management System (SSMS).  Your child’s
case manager will bring a computerized draft of the
proposed IEP to the meeting.  As the IEP Team
members review information, any additions, deletions
or changes are written on the draft copy and initialed
by the parent and case manager.  Either a copy of the
amended draft or final, corrected copy is given to you
after signatures are obtained.  Progress reports will also
be computerized.  Hopefully, the new IEP’s will be
easier to read and provide a better copy for your
records.  Also, if you should move to another school
district in Tennessee that uses EasyIEP, then your
child’s IEP can be electronically sent to the new school
system.

Community Resources for Parents
By, Heather Willis

Autism Society of America- East Tennessee
Chapter
The Autism Society is a support group for parents
of children with autism.
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The Autism Society of America- East Tennessee
Chapter meets monthly.  The ASA- ETC website
provides up-to-date information about the
organization and local events.  The website can be
accessed at www.asaetc.org or messages can be
left by calling the Autism Information Line at
637-3914.

National Alliance for the Mentally Ill- NAMI
Knoxville

This organization offers Visions for Tomorrow
Education Course.  This course consists of a series
of free workshops for caregivers of children with
brain disorders.  This course offers caregivers an
opportunity to learn valuable lessons from other
families that share mutual experiences.

Visions for Tomorrow provides educational
material and the basics of day-to-day care giving
skills.  NAMI meets the second Tuesday of each
month.

For more information call NAMI Knoxville at
602-7807 or visit the NAMI Knoxville website at
www.namiknoxville.org.

The Down Syndrome Awareness Group of East
Tennessee

The Down Syndrome Awareness Group of East
Tennessee (DSAG), a parent-initiated and
volunteer-led organization, provides information
and support to families and professionals serving
persons with Down syndrome.

One purpose of the DSAG is to raise awareness
within the community about the abilities of
individuals with Down syndrome and the benefits
of their inclusion into society. DSAG educates
individuals and families about resources and
programs for persons with Down syndrome, hosts
conferences on information pertinent to Down
syndrome, provides information to new parents,
and publishes a newsletter and provides other
pertinent information and support.  For questions
or information about this support group call (865)
905-2968, email dsagtn@hotmail.com or visit the
DSAG website at www.dsagtn.org.

The Epilepsy Foundation
1715 East Magnolia, Knoxville, TN  37914
Phone Number: 522-4991

The Epilepsy Foundation’s Parent Support Group
meets the 2nd Tuesday of every month.  The
foundation has helpful information on types of
seizures, treatment and research.  If you would
like more information, please call the telephone
number listed above.

Quote of the Day:

There is a brilliant child locked inside every
student.ÑMarva Collins

Comments and Questions Welcome
If you have comments or questions regarding In
Touch With Parents, please call or write the
editor, Fran Mitchell 594-1535,  P.O. Box 2188 –
Room 901,  Knoxvil le ,  TN 37901,
mitchellf@k12tn.net


